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What is a Talk Aloud for Comprehension and what is its 
purpose? 
The Talk Aloud for Comprehension is an instructional strategy that provides an opportunity to model 

reading/writing connection, so students can “see” and hear how experienced and skillful readers relate to 

and use what authors have provided.  The long-range plan for the Talk Aloud for Comprehension is for 

students to be aware of and use the reading/writing connection for themselves.  

What should be consistent about Talk Alouds for 
Comprehension?  How will teachers know when they are 
effectively and deeply implementing Talk Alouds for 
Comprehension? 
Student data should be the consistent starting point when planning for instruction and the learning 
environment.  The teacher always uses student data, along with curriculum outcomes, as a foundation for 
planning targeted learning experiences for students.  

 The teacher selects a well-crafted mentor text. (This may be an illustration, a sentence, a title or

several pages), and models for the class how the author helps readers understand the text.

 During the Talk Aloud for Comprehension, the teacher can address anything that relates to the

communication loop between the reader and the author. This is often referred to as “the reader/

writer connection”.

 Anchor charts are co-constructed with the students listing attributes that authors use to help their

readers.

 Text structures and text features are explicitly taught through the mentor text.

 The teacher provides a balance of fiction and nonfiction exemplars.

 Students are able to examine their own books for text structures and features and share how the

author helped them to understand the text.

 A gradual release of responsibility will be observed over time.  In other words, over time, students

will assume more and more control over the use of this strategy . . . and the teacher will encourage

that independence by assuming less control.

Talk Aloud for Comprehension 
Consistent Practice 

https://spslearn.spsd.sk.ca/centraloffice/ELL/Staff%20Documents/Anchor%20Charts/What%20is%20an%20anchor%20chart.doc
http://spslearn.spsd.sk.ca/centraloffice/ELL/Staff%20Documents/Forms/AllItems.aspx?RootFolder=%2Fcentraloffice%2FELL%2FStaff%20Documents%2FAlouds%2FTalk%20Alouds


How is the consistent practice of Talk Alouds for Com-
prehension supported in the literature or in research? 
“Because most early readers 

have limited schema for 

individual authors, types of 

text, and text features and 

characteristics, I work 

throughout the year to build 

schema in these areas.  

Teaching children to activate 

what they know when they 

select a picture book or read 

expository text helps them 

know what to expect and 

how best to go about 

reading and making sense of 

a particular text.” (Miller, 

2002) 

“Reading and writing are 

different processes that 

share a reciprocal 

relationship. Knowing this, 

and making sure that our 

teaching is formed by this, 

can help our most struggling 

readers learn to develop 

strategic behaviors in writing 

that will help them in 

reading as well. A teacher 

must be knowledgeable 

about this reciprocal 

relationship and scaffold 

instruction in a way that 

supports struggling readers 

to use what they know in 

reading to help them in 

writing, and vice 

versa.”  (Johnson and Keier, 

2010) 

What evidence will the 
teacher have that Talk 
Alouds for Comprehension 
are making a difference in 
student learning outcomes? 

 Students are aware of and use the reading-

writing connection for themselves.

 Students are able to comprehend increasingly

difficult text.

 Students are able to examine their own books

for text structures and features and share how

the author helped them understand the text.

http://spslearn.spsd.sk.ca/centraloffice/ELL/Staff%20Documents/Forms/AllItems.aspx?RootFolder=%2Fcentraloffice%2FELL%2FStaff%20Documents%2FAlouds%2FTalk%20Alouds


What does the teacher do or 
who can they talk to for 
support with Talk Alouds for 
Comprehension? 

 Other teachers in their school

 Talk to the school’s teacher librarian

 The staff development teams

 The school’s administrative team

 Literacy Coach

 Professional Reading
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