
Notes 

 

Effective Implementation: 

 

Picture Word Inductive Model 

 

 



Look fors… 
 

Observations 
 

 Picture mounted with easy access for students 
 Words printed with a dark marker 
 Letters 2-3” high  
 Lines do not cross (confusion for students) 
 25-30 words (including nouns, verbs, adjectives) 
 Light-coloured background paper 
 Limited number of repeated words 
 Teacher has a set of words on cards large enough for modelling 

during whole class instruction 
 Teacher uses read alouds to introduce new vocabulary, word 

properties and content 
 New vocabulary is recorded either on the picture chart or a separate 

vocabulary chart 

During Phase One, we “shake out” words from the PWIM picture, assess 
students and begin to study the words.  

Word study and assessment continue throughout the cycle. 

Phase One 
 Shake Out, Vocabulary Development and Word Study 

 
Products 
 

 Teacher model paragraph posted in the classroom 
 Student paragraphs visible (in notebooks, writing portfolios, on walls) 
 Anchor charts with co-constructed criteria for paragraph writing 
 

 
Conversations 
 

 Students sharing their paragraphs with peers and articulating their 
thinking as a writer (metacognitive thinking) 

 Teachers conferring with students  (coaching and formative 
assessment) 

 Teachers and students sharing ideas from mentor texts 
 Students are able to articulate the criteria to clarify what is important 

in their writing 

Inviting a learning conversation… 
 

 How have you modeled good writing practices during this PWIM 
 cycle? 
 
 Share an example of how your student writing has informed your 
 instruction during this cycle.  
 
 What process have you established in your classroom to give your 
 students feedback on their writing? 
 

 

 

 



Look fors… 
 
Observations 
 

 Teacher modeling a composing think aloud 
 Students using categories of sentences to create a paragraph 
 Teacher using mentor texts to model writing techniques (talk alouds 

for writing) 
 Teacher using read alouds, to make curricular connections to the 

picture and to build background knowledge for students to share in 
their writing 

 Over time one would expect to see: more complex sentences and 
paragraphs, improved fluency with repeated readings, more 
attention to word choice and flow 

During Phase Five, the teacher models at least one composing think 
aloud using student words, sentences and new information generated 

from read alouds  

Phase Five 
 Paragraphs 

Inviting a learning conversation… 
 

 Which curriculum outcomes will you focus on during this PWIM 
 cycle? How are you integrating other subject areas? 
 How is assessment informing your word study? 
 What student questions are guiding inquiry in your classroom? 
 How does this cycle support language development/acquisition in 
 your students? 

 Daily see-say-spell is dictated by what students notice about word 
properties, as well as mini lessons differentiated for a variety of 
learners in each class. See-say-spell should not be in a rote circular 
manner. When see-say-spell is responsive, students are more likely to 
be engaged. 
 

Products 
 

 Previous cycles posted for student use (picture dictionary) 
 Evidence of “using” the picture word chart for word study/phonics 

(sticky notes, word parts underlined, word family anchor charts, etc.) 
 Anchor chart or other such record of the phonetic principles focused 

on in various cycles 
 

Conversations 
 

 Teacher coaches students to use the words on the picture chart to 
help them spell new words and foster independence in reading and 
writing  

 Students talk about using parts of words to spell other words/use 
picture charts for assistance with spelling and word recognition for 
reading 

 Teacher can articulate rationale for why they chose the picture and 
the curriculum outcomes they are addressing during the PWIM cycle 

French Immersion 
 

 Picture targets high-frequency, functional vocabulary for students 
 Articles with each word 
 Emphasis on development of functional oral French language skills 
 More time spent front loading vocabulary prior to shaking out words 



Look fors… 
 

Observations 
 

 Each student has a set of word cards for daily use 
 Anchor charts have examples of categories and word attributes 
 Teachers model categories based on results of vocabulary and 

alphabet data as well as previous student samples 
 Students and teacher look for similarities between the words in the 

photo, previous photos around the room and their own experience 
 Sorting mats may be used as organizers 
 Evidence of group/individual thinking from sorting words (anecdotal 

records, recipe cards, word card envelopes, etc) 

During Phase Two, students begin to work independently to generate 
word categories (classifying). Classifying continues throughout the cycle. 

Phase Two 
 Classifying and Analyzing Word Properties 

 Fluency will improve as students practice reading sentences 
(repeated readings) 
 
Products 

 

 Anchor charts (i.e. What makes a good sentence? Punctuation, Things 
We know About Sentences, How to Stretch a Sentence, etc.) 

 Sentences depict evidence in photo or give extra information from 
read alouds (Research) 

 
 
Conversations 
 

 Students articulating the attributes of their sentences and categories 
 Students sharing discoveries from mentor texts 
 Teachers can describe how they use student sentences to inform next 

lessons 
 Teacher/student conferencing regarding sentence writing 
 Students can discuss the reading-writing connection 

Inviting a learning conversation… 
 

 What types of mentor text have you used to model sentence 
 structures for your students? 
 
 How have student generated sentences informed your 
 instruction?  
 
 How do you select mentor text and why? 
 

 

 

 



Look fors… 
 
Observations 
 

 Teacher writing, classifying, using mentor texts to model a variety of 
sentence structures 

 Students orally and silently reading and classifying sentences 
 Students titling sentence groups 
 Each student has their own easily accessible set of sentence strips 
 Sentences on chart paper or strips are visible (One sentence per 

student) 
 Sentences are numbered for easy reference. (Student names are 

written in a smaller font after the sentence) 
 Sentences should become more complex over time with support 

from read alouds and modelling that results from formative 
assessment 

 
 

During Phase Four, the teacher models a variety of sentences and elicits 
sentences from the students. 

Phase Four 
Sentences 

Ex
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Products 
 

 Teacher has a record of dated examples from each student of the 
categories formed 

 Student writing samples indicate transfer of phonetic principles (If I 
have the word dart and can figure out how to spell smart.) 
 
 Conversations 

 

 Students are asked and can articulate what they notice about the 
words (Students tend to understand and remember more when 
learning occurs inductively.) 

 Students are able to explain the attributes of categories eventually 
leading to multiple attribute categories 

 Teachers can articulate grade level outcomes connected to word 
study as well as language cues and conventions  

Inviting a learning conversation… 
 

 How has your student data (alphabet, vocabulary, student 
 categories) informed your instruction during this cycle? What do 
 your students need next? 
 
 How do you track student word categories and the phonics 
 principles studied throughout a cycle?  
 
 How is word study being transferred beyond the picture word chart 
 into books?  
 

 How have classifying and analyzing skills improved your students 
 ability to write in cross curricular areas? 
 

 

 

 

French Immersion 
 

 Word cards include appropriate articles 



Look fors… 
 
Observations 
 

 Students are able to create titles for a variety of purposes  
 Students are able to title word and sentence categories 
 Books are directly connected to the current photo and extended 

topics are visible in the room 
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During Phase Three, the teacher models a variety of types of titles. 
Students generate titles for the photo, for word and sentence categories 

and for their own writing. 

Phase Three 
Titles, Topics and Main Ideas 

 
Products 
 

 Anchor chart with a variety of types of titles is visible 
 Student thinking is validated through the many examples of titles 

posted in the room 
 Co-constructed anchor chart of text features is visible  
 

 
Conversations 
 

 Students can describe the main idea of the photo 
 Students can communicate that a title is a promise to the reader 
 Students are aware of and able to create a variety of titles 

Inviting a learning conversation… 
 

 What types of titles have you modeled during this cycle? 
 
 What evidence do you have to support growth in students’ ability 
 to  title?  
 
 What evidence do you have to support student understanding of 
 the main idea? 
 

  
 

  


